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whatever as to the superiority, both in theory and in practice, of the 
direct principle in general. 

The attendance was made up chiefly of teachers from Washington, 
Oregon, and California, though some had come from the Mississippi 
basin, even as far east as Ohio. All told there were about 150 teachers 
who attended one or more of the sessions. Judging by these teachers, it 
may be said that either the West is thoroughly progressive, or only pro- 
gressives thought it worth while to attend the N. E. A. conferences, 

Stanford University. Wmiam A ' Coo P er ' 



The Standardization of the Vocabulary in Beginners' Books. 



Many minds are keen to find a fitting name for a method of teach- 
ing and to lay down definitely its guiding principles. It is only when 
one attempts to standardize the details that they baulk. To me, the 
future development of modern language method lies in just this stand- 
ardization of details and in doing a great deal of drudgery in sifting and 
sorting and organizing the basic material in harmony with generally ac- 
cepted principles. 

The need for standardization was borne in upon me recently by 
a study, undertaken with students, of the vocabularies of ten German 
beginners' books. All of these books were modern and all more or less 
directly influenced by the magic of the master whom we delight to honor 
in this Festnummer of the Monatshefte. I was at least surprised to learn 
that the total number of different words occurring in the ten books ex- 
ceeded 5000, and I was amazed when less than four per cent, of that 
number was common to them all. Even if one added words of eight and 
nine appearances, the percentages rise but slowly. By far the greater 
number of words appear in less than five of these representative books. 
Yet all these text-books aim at a similar goal, to initiate the beginner 
into the study of the foreign language and prepare, in the last analysis, 
for intelligent reading. Does it not seem strange that in a set of books 
standing for the kind of teaching that first realized there was the problem 
of the vocabulary, that less than 200 words are found common to them all? 

If you will grant that what authors are striving for is to produce 
an ideal text-book, that shall be the composite effort of the best minds, 
then there is a lot to be done in the matter of the vocabulary. I admit 
the task of choosing the vocabulary for a beginners' book is not an easy 
one. There are so many things to be considered. If, however, our chief 
concern is to prepare pupils for intelligent reading, and I for one think 
that it is, then it would seem best to start early teaching what we may 
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call the basic reading vocabulary and basic forms. For if the pupil has 
a real grasp and control of those words of a language that swarm on 
every page, the momentum that such knowledge gives him is so great 
that it will often carry him straight through many a sentence even though, 
at the outset, it contained language material as yet unknown. The basic 
words are the supporters of the thought, and if something could be done 
to seek them out it would be a worthy task. We have word-lists com- 
piled by individuals and committees, but the time must come when the 
basic vocabulary of the beginner shall not be founded upon the opinion 
of an individual or a group of individuals but come as the result of 
actual count. Endless drudgery is entailed but it is necessary. Eecently 
a representative committee was appointed to evaluate the modern language 
reading texts used in Secondary Schools. I suggest it would be a con- 
venient time also to find and publish in statistical form just what are 
the words of most frequent appearance in a representative list of texts, 
liberal as to amount and range. It is only by such preliminary work 
that any real progress can come in the standardization of the basic vocabu- 
lary of beginners 5 books. 

It has always seemed to me that a very large proportion of words 
in a beginning book should consist "of a well-balanced selection from the 
basic reading vocabulary. Work in speaking, however, makes our problem 
more complex. It is partly due, no doubt, to the introduction of words 
used primarily in the spoken form or in social correspondence that we 
find such a wide range in the books examined. It does not require much 
proof that many words have little immediate value for purposes of read- 
ing and yet are of common occurrence in social intercourse. One is 
constantly using such a verb, for example, as "sich erkalten" in talking 
or in writing, yet it would be like hunting the proverbial needle to find 
it in texts read by children in school. It would be difficult to prescribe 
how many and what words of the strictly oral-type a first book should 
contain. They are undoubtedly necessary, but should be closely knit 
with words commonly used in both the spoken and the printed form. 
This is to a certain extent already done. Authors, however, seem at 
present to have hobbies as to what they think should be talked about. 
Are there not some topics that should be started early in the course and 
rounded out as the years go by? The school is one, but it is not ad- 
visable to overdo school-talk in the first book. Over-emphasis makes for 
monotony. An examination of the books indicates to me that greater 
uniformity is needed here, better balance in the selection and develop- 
ment of topics involving the oral-type of word. 

To find the answer to the question, how many words a first foreign 
language book should contain has probably bothered many an author. 
In the future they should seek jointly to arrive at an approximate solution. 
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One of the troubles back of it all is, authors cannot control the length 
of time the book is studied. It would not be far from the truth to say 
that books organized on a two-year basis are scurried through in six 
months or more often still in a year. But publishers and the authors 
themselves are not wholly without blame. It ought to be stated definitely 
how long under certain normal conditions the book is meant to take for its 
completion. If teachers have but one year to give to its study, then it be- 
hooves them to select a book of that type. But even granting all this, there 
are at present far too great variations in the size of vocabularies of begin- 
ners' books. Books ostensibly meant to take the same amount of time differ 
as much as 100 per cent, or even more in the size of their respective voca- 
bularies. There must surely be something wrong about this state of affairs, 
particularly so if most of the words are expected to be put on the active 
list. After a large amount of experimentation it ought to be determinable 
approximately how many words a child beginning the language at a 
given age can be expected to master. At present, I feel that the reform 
movement in this country is in grave danger because the acquisition of 
the vocabulary has been too lightly regarded. The radical books are 
usually the greatest offenders. The method which should stand for thor- 
ough work through the intensive manipulation of material, small in 
amount, founders at times because teachers and authors show too little 
restraint in limiting the size of the vocabulary, particularly the active 
vocabulary. 

I believe that practically all of the words should be treated in the 
book as belonging to the active vocabulary. But an examination of first 
books seems to show that in some there are many words that not 
only do not naturally belong to a beginner's active vocabulary, but there 
is also no serious attempt made to insure their being put and kept on 
the active list. They appear once or twice in the reading, perhaps, but 
they are not emphasized in the exercises accompanying the language ma- 
terial. Their acquisition is left to chance. Greater uniformity is desir- 
able in this matter. If the author thinks it better for his purpose to 
have both active and passive vocabulary in his text-book, then he ought 
to indicate rather definitely at least what he regards as the minimum 
active vocabulary, and then see to it that the drills provide for the re- 
quisite amount of repetition. 

The task of rating words into first year, second year, etc., also 
presents many difficulties. Yet many words found in beginners' books 
seem woefully out of place. Some of them scarcely belong in the vo- 
cabulary of the high school pupil at all. It might be possible to work 
out a plan by which we could start in the first book the nucleus words 
of at least a certain number of agreed upon thought-groups and then as 
the successive years roll by associated words and thought-groups would 
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naturally be added. Through such expansion and interlocking there 
would be developed in the minds of all pupils a fairly well-rounded vo- 
cabulary. 

I expect that many will take exception to what I have had to state 
so briefly in the space alotted me. All must admit, however, that the 
problem of the vocabulary is a very vital one and as yet unsettled, and 
there is no better place at which to start in its solution than in con- 
nection with the beginners' book, probably the most important book in 
the modern language course. 

E. W. Bagster-Collins. 

Teachers College, Columbia University. 



Die direkte Methode und die oberen Unterrichtsstufen. 



Mannigfach und weitverzweigt sind die Wege gewesen, auf denen 
die Neuerungen in der Theorie und Praxis des fremdsprachlichen Un- 
terrichts sich wahrend der letzten fiinfunddreissig, wenn nicht mehr 
Jahre allmahlich zu dem verdichtet haben, was auch jetzt noch unbe- 
stimmt und widerspruchsvoll genug, unter dem Namen der direkten oder 
der Eeformmethode von uns zusammengefasst und allmahlich griindlicher 
ausgebaut wird. Trotzdem aber diirfen wir wohl behaupten, dass in den 
letzten zwei Jahrzehnten, und zwar nicht nur auf dem Gebiete des 
Deutschuntefrichts, die praktische Ein- und Durchfiihrung der neuen 
Ideen sich in weitem Umfange an die Personlichkeit und Lehrkunst 
Direktor Walters und seiner Kollegen an der Frankfurter „Musterschule" 
angekniipft hat. Bei uns hier in Amerika lasst sich beinahe mit Handen 
greifen, wie die getrennt arbeitenden Kollegen seit seinem Aufenthalt in 
unsrer Mitte sich des Zusammenhangs ihrer Bemuhungen erst recht be- 
wusst geworden und allmahlich zu offentlicherem und allgemeinerem 
Yorgehen gefiihrt worden sind. 

Yon einem siegreichen Durchdringen auf der ganzen Iinie kann 
auch jetzt nicht die Eede sein. Dafiir sind die Abstufungen im Yer- 
halten der neuen Lehre gegeniiber noch zu betrachtlich. Besonders be- 
stehen noch vielfach weitgehende TJnterschiede — ^selbst wo es sich um die 
entsprechenden Utiterrichtsstufen und um gleichermassen fahige und 
tuchtige Lehrerpersonlichkeiten handelt — zwischen den „high schools^ 
und „colleges", zwischen den deutschen Abteilungen und denen fur die 
romanischen Sprachen, zwischen den im Ausland erzogenen Lehrern und 
denen, die aus hiesigen Yerhaltnissen hervorgegangen sind. Katiirlich 
sind dies Yerallgemeinerungen, denen es nicht an den iiblichen Aus- 
nahmeerscheinungen fehlt, die aber gerade dadurch eher erhartet als 
widerlegt werden. 



